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Background
Learning and teaching at Ashmore Park and Phoenix Nursery Schools is based on the premise
that all children have an innate desire to learn and that it is our responsibility to nurture this
drive to learn and discover.
As Educators, we have a responsibility to continually research into how children learn, so that
we can improve the quality of learning and teaching at both schools.
This policy will describe the over arching principles and elements of the approach which informs
our daily practice.
o

A place of citizenship - being part of the community
Both schools are an integral part of the community. It is our responsibility to develop
our children’s understanding of, and responsibility to contribute to, their community.

o

A researching school
Both Ashmore Park and Phoenix Nursery is a place where children, families and
Educators work together to improve the quality of learning and teaching experiences,
promoting high aspirations and achievement for all.

o

A belief in the competent child
We believe that every child has an incredible capacity to learn and develop through
engagement with others and with the world around them.

o

A Learning partnership between children, families and school
We consider and actively promote a respectful and active partnership between children,
their families and their school and believe this is central to successful learning.

Our Approach
Constructing learning together
Adults and children working in groups are a very important aspect of our work, listening and
responding to each other, child to child, child to adult and adult-to-adult.
Collaborative group work deepens curiosity and questioning and stimulates new ways of
thinking, which links to creativity.
Valuable reflection and new understanding happens when groups engage together in discussion,
critical assessment, comparison, and problem solving, planning next steps based on these
emerging theories and documenting the process. This is an ongoing collaborative cycle of
enquiry.
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Groups are formed in various ways. Their size and composition is dependent on many factors
including the children’s interests, gender, skills, characteristics and competencies.
The role of the adult when working in groups with children is complex and is considered
throughout the cycle of enquiry including planning, action, documentation and refection.
Creativity
Creativity is not an add-on. It is a fundamental approach to all aspects of learning and teaching.
Learning and creating encourages risk-taking and involves trying something and seeing what
happens. This is a process that can often involve many mistakes; fear of making mistakes can
stop us from expressing ourselves freely and thinking with originality. In order to feel free to
experiment and make mistakes, we need to create a supportive environment.
A creative approach by children and adults supports the enquiry of the children.
We believe in learning and teaching which promotes creative dispositions and attitudes that
enable creation, and innovation through many modes or expressive languages. Creativity is
often linked with the creative arts, but it is not only the arts. It can be in all areas of learning,
including science, maths, technology and humanities.
By promoting creativity, we enhance the motivation for both staff and children.
It underpins our approach to school improvement and aspires to the highest standards of
achievement.
Learning and teaching is a process
Learning and teaching is an ongoing process, a journey that builds on what children know and
can do, using concepts or ideas of interest to children, celebrating the passage of time, the
natural world and the festival year, which in turn develops family and local culture.
There is time to revisit ideas, resources and themes, by returning to themes, ideas are explored
in new ways. This increases the complexity of understanding; ensuring learning is embedded
and can be used flexibly in the future.
Our process involves:






reflection on what we have observed and documented
developing theories about the deeper questions children are asking
planning to extend this deeper level learning
engaging children
documentation and reflection.

This cycle of enquiry involves children, families and Educators.
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The role of the Educator
The role of the Educator is complex involving many qualities and skills.
It is the role of the Educator to know each child as an individual and to build a trusting
relationship in which learning can happen.
An essential quality and skill for an Educator is to actively listen, respond to children, to their
families and to each other.
They must be able to communicate with children and families, with each other and with the
wider community.
It is not the role of the Educator, just to give out information or correct mistakes. The role of
Educator is fluid, sometimes they are a tool for children to use, a co-investigator, an observer, a
scribe, someone who poses a challenge or provides a provocation or question.
An Educator should have respect for children's own theories and hypotheses and allow children
to make mistakes and encourage them to solve problems, knowing when to stand back and
when to intervene. The Educator should build on the strengths, competencies and curiosities of
the children.
We believe that observation is partial and subjective but it is the Educator’s role to observe
closely, to evaluate and theorise about what they have learned. By reflecting with others and
participating in ongoing discussion that takes in many points of view, Educators try to
understand deeper truths about learning and teaching through their observation. It is
important to try to keep an open mind.
It is important that Educators make learning visible through learning documentation.
Educators are learning at the same time as the children are learning. They work together to
engage in challenging dialogue that tries to uncover the truth about children’s learning and how
to improve teaching.
The Educator provides carefully planned, aesthetically pleasing spaces and well-organised,
carefully chosen materials that support learning and teaching, enabling creative responses by
children and deeper levels of enquiry and understanding.
Learning Documentation
We believe pedagogical (learning and teaching) documentation is an essential part of the
processes within both schools. There are several aspects to this that interlink to create a
comprehensive account of learning, teaching, progress, interests, ideas, successes and areas for
improvement within each Nursery.
Journals (APNS)/Learning Folders (PNS)
These clarify the intention of the Educator for the day based on previous reflection and
planning.
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It is a place to collect traces of learning – notes of what is observed, what actions the Educator
takes, descriptions of actions of individuals and interactions amongst groups of children. What
children communicate using expressive languages is documented and photographs are used as
an important reference of learning. Daily reflection meetings about learning allows Educators to
discuss learning and make alterations, if necessary.
They support longer research on how inquiry learning progresses in environments.
They evidence progress/achievement of groups and individual children.
They provide evidence of the impact of teaching on advancing children’s achievement.
They provide training materials for disseminating good practice in teaching and learning.
They provide the basis of information for learning documentation made visible on walls and for
exchange either with home shared directly or through the ‘Microsoft Teams App’.
Pedagogical documentation on walls
This is a place to share the development of learning and by sharing get multiple perspectives on
the learning. This creates a richer learning experience and the possibility of maximising
children’s learning potential.
This requires energy and action by Educators to put up the documentation, to bring it to the
attention of children and families, and to notice and contribute to documentation put up by
colleagues.
It creates vibrancy within the school environment – celebrating the processes of children and
Educators, and the contributions of families.
Essential to communicate learning to visitors to the school – (school is a public place) becomes
part of the training materials for other Educators.
Microsoft Teams App
The use of this App enables:


Educators to build a relationship with the child’s parents and family by sharing
photographs and comments about how and what their child is learning at school.



Educators and families to engage in dialogue about the learning taking place, to ask
questions of each other and share knowledge of the child.



An instant response for parents/carers and a two-way communication between
Educators and families to develop.
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Summative documentation
Sometimes it is important to create summative documentation (either on the walls, in a book
format or on-line) of a project or piece of work, when creating this documentation consideration
for Educators include:










What is the nature of the work?
What has arisen from your research and action?
What motivated the children?
What deeper questions were the children investigating?
Where did you begin?
o Where did you change direction?
o What triggered change?
o Was it planned or spontaneous in the process?
What ideas have currency/significance?
What vocabulary evolved?
How do you make the richness and vitality of the learning and teaching visible?

Assessment at Ashmore Park Nursery and Phoenix Nursery Schools
There are several aspects to the assessment practice at both Nursery schools, each serve
different purposes, but interlink to provide an overall picture of the impact of learning and
teaching.
The schools’ use of learning and teaching (pedagogical) documentation in the form of Educator
journals, traces of the process of learning and teaching on display, and summative project
documents which make learning and teaching visible, and inform our regular reflective practice.
This form of assessment illuminates learning and informs teaching; it primarily supports group
learning and ensures that there is a stimulating, challenging, and creative environment with a
wide range of opportunities, both planned and incidental for children to become deeply
involved, curious, challenged and creative in their learning responses. It involves dialogue
between Educators, children and families.
When children start nursery Educators observe and note children’s competencies in relation to
the EYFS. The Educator keeps these observations so they can be referenced for baseline
purposes and, used in conjunction with professional judgements when Educators make their
summative judgements for on entry assessments.
Each term Educators prepare an individual learning plan for each child, which celebrates what
the child can do and highlights the next steps in their learning. These summative assessment
plans are shared with families at Parent Partnership meetings. During these meetings,
Educators and parents talk about the individual child and discuss ways that they can support
new learning. Next steps are supported in a variety of ways and data is collated each term.
Each term Educators meet to assess each individual child with regards to the developmental
bands of the EYFS. A more holistic picture of how each child is developing is created through a
joint discussion with all adults, who work in the Nursery, contributing to the child’s assessments.
These assessments feed the monitoring process and allow analysis of the environment, areas of
learning and adult led learning to be altered.
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It is the responsibility of the teacher working at each Nursery school to support the assessment
processes of the whole staff team, ensuring judgements are moderated for individual children
and challenging expectations are maintained for individual children's achievement. Parents are
given a progress report at the end of the summer term, which documents their child’s progress
from their baseline to exit in terms of the developmental bands of the EYFS.
Children who are identified as having additional needs, resulting in them being placed on the
Special Educational Needs (SEND) register are monitored with additional record keeping and
processes in line with the SEN code of practice.
It is the responsibility of every Educator to maintain the records of children in their keyworker
group. This includes consideration of children who may be in vulnerable groups, and at greater
risk of not fulfilling their learning potential. Each day key group time (small group time) is
planned, the keyworker is responsible for decisions regarding the learning and teaching for
these sessions. The planning is discussed with the teacher who then documents the following
weeks small group planning. It is the responsibility of the Educator to meet the requirements of
the group ensuring that they make progress in their learning.
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